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1. Summary

The important role of textbooks in education system has been emphasized by many authors.
Numerous studies have focused on analyzing textbooks in search of gender stereotypes. This
thesis examined three ESL textbooks used in Croatian school system to investigate whether
gender bias is present in three different categories: free-time activities, representation of real-
life people and achievements, and adjectives. A critical study was conducted using the methods
of content analysis and critical discourse analysis and the results have shown that gender
stereotypes are not as prominent as they used to be, but they are still present. Even though a
change for the better is noticeable, gender bias still remains evident, especially in the categories

of real-life people and achievements.

Key words: stereotypes, gender, education, textbooks



2. Introduction

We live in a society that rests on gender roles and stereotypes. We are surrounded by them since
our earliest days, we absorb and later manifest them through our own behavior, which is
assigned to us by our culture. They affect our opinions, our understanding of ourselves and our
own limits and expectations. While children discover the world around them, the way it is
presented to them plays a big role, and this is done by their family, school and media. Weitzman,
Eifler, Hokada and Ross (1972) observe that children learn distinctions between genders long
before they start school. By that time, they have already developed expectations and preferences
according to gender and accepted the definitions and characteristics which are typical according
to society (p. 1125). Banks (2001) points out that even though “social, economic and political
conditions for women have improved substantially”, gender discrimination and gender
inequality are still very much present, both in schools and in society (p. 123). Gender
stereotypes are actually present since the beginning of children’s lives. Being a boy is often
associated with liking the color blue, football, dinosaurs, rockets, while girls are expected to
like pink color, dolls, Barbies, ponies and unicorns. This is what they are exposed to, so they
learn what “typical” is for each gender since the early age, and that is only the beginning.
Wibraham and Caldwell (2018) explain that gender roles exist to help the children “to respond
appropriately within their social environment”, which means that they are taught how to behave
in a way that suits their gender. Sadker and Sadker (2001) observe that boys are more likely to
act and think in a stereotypical way, because they are “taught stereotyped behaviors earlier and

more harshly” (p. 131).

Gender as such is a “social division into masculine and feminine” (Brugeilles and Cromer,
2009, p. 27). It dictates the qualities a person should have, their roles and responsibilities, the
expectations the society has of them and the experiences and opportunities they will have. But
definitions of masculine and feminine can be very different in different societies. Gender roles
are diverse in various parts of the world, which is reported by authors who studied other
cultures, but also by many travelers who visit places all around the world these days and report
on other cultures and their way of living. They introduce us to “different kinds of normal” than
the one we are used to, and part of that are gender norms and the roles males and females have

in different societies.

Since we are part of the education system since our early days, our teachers and the materials

we use to learn also play a great role in the way we experience gender roles and our own roles



in society. Textbooks are a tool used from an early age, which shapes a particular view of what
women’s place in society should be. They can shape the minds of children and their idea of
what the limits and expectations are for young girls and women, and what their behavior should
be like. Essentially, they advertise career choices suitable for each gender in the eyes of the
society, because under the influence of gender stereotypes “girls and boys’ visions of who they
are and what they can become are constrained” (Blumberg, 2007, p. 4). Taylor (2003) mentions

that “One's expected opportunities and outcomes in life correlate strongly with gender” (p. 300).

The aim of this thesis is to analyze English textbooks used in the Croatian education system,
and to discuss the messages that are sent through them about female roles in society. It is also
discussed how these messages can affect young girls’ perception of themselves and the
expectations they come to believe the society has of them, and later on — on their career and

lives.

3. Gender inequality

In their 2020 Global Education Monitoring Report UNESCO discusses education and
inclusion, but also gender discrimination, and many challenges that arise in those areas. Gender
discrimination refers to an unequal treatment according to gender. Cocorada (2018) mentions
gender equality as a human right, which is violated by gender bias and stereotypes. According
to Do et al. (2012) gender bias refers to “prejudices or distorted images/characterizations
generated by gender difference” (p. 48). Girls are more likely to be victims of gender
discrimination, since there are many cultures which put women in certain positions in
households, marriage and motherhood. Islam and Asadullah (2018) point out that many young
women are married off before reaching their 18" birthday, that women are more often victims
of domestic violence and they are paid less than men. They also warned that the gap in
educational opportunities for women and men is one of the reasons for this situation not
improving, along with “social and gender norms, which interfere with the ability of girls and
women to take advantage of the opportunities in many developing countries” (p. 2). According
to the Report, a huge progress has been made in this area in the last 25 years, since the Beijing
Declaration and Platform for Action, which resulted in millions of girls enrolling in schools
and their education and learning outcomes being improved. But the problem is still very much
present, and there is a long road we as a society have to walk to reach gender equality. The

Report warns that three-quarters of children who will not be able to attend school are girls.
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Fewer females than males are enrolled in secondary and tertiary education in many countries
and they constitute the bigger part among illiterate adults. Brugeilles and Cromer (2009)
conclude that there are many factors which are negatively affecting girls’ education: “the
economic situation and low income, a family and social environment with traditional patriarchal
structures, and operational failures in the education system (shortages of schools, teaching

materials and teachers, sexual abuse of girls, and so on)” (p. 21).

UNESCO (2020) warns that career choices for women are affected by “gender segregation by
field of study”, since some fields are still dominated by males. Some of those fields are science,
engineering, mathematics, technology (STEM areas), ICT and generally Technical and

Vocational Education and Training.

There is ample research that demonstrates how gender discrimination in fields of study affects
work opportunities for women. Numbers and percentages of women in STEM and ICT areas
are disappointing, and the academic expectations for girls and boys, respectably, play a big role
in this. Expectations from others, like teachers, and generally gender segregation in these fields
affect self-expectation in girls, which is also a big factor. PISA tests showed that a very low
percent of girls in OECD countries who performed high in these areas expected to make a career
in them (Encinas-Martin, 2020). Wilbraham and Caldwell (2018) conducted a study in which
they argue that science is represented as a field for men, that scientists are often portrayed as

men, and that this conveys a message that women do not belong in STEM areas.

On the other hand, Sadker and Sadker (2001) point out that there is a higher chance for boys to
be disciplined for their behavior and are that they are punished more often in comparison to
girls. They are also less likely to enroll in classes such as “English, sociology, psychology,
foreign language, and fine arts” (p. 130). The problem also lies in the fact that girls and boys
are expected to have different academic abilities, which also affects their outcomes later on,
especially since girls are expected to choose certain studies and careers, since there is still a
general opinion about jobs which are suitable for different genders. Nosek et al. (2007) have
found that 72 per cent of their sample, which is more than 2.5 million Americans, associate

science with the idea of masculine and humanities with feminine (p. 21).



4. The influence of textbooks

Textbooks are an important tool and access to information, which use language to communicate
the ideas they convey. Brugeilles and Cromer (2009) emphasized that “not only do they develop
the ability to read and write but they also encourage critical thinking, independence and
creativity. For many pupils and their families, textbooks are the only introduction to the written
word...” (p. 15). However, they do not convey only knowledge, but also values and ideologies.
They impact social behavior. Sadker and Sadker (2001) quoted Woodward and Elliot (1990)
who suggested that “students spend as much as 80 to 95 percent of classroom time using
textbooks and that teachers make a majority of their instructional decisions based on the
textbook™ (p. 134). Because of that, textbooks are an object of many studies, which try to stress
the influence textbooks have on students. They have an irrefutable role in society and shaping
of children’s minds. In many countries textbooks are a source of discrimination since they can
contain gender-based stereotypes and refer more to men than women, especially in terms of
success and career, and it is mostly because of lack of training for developers, and the
governments not pushing the subject. By demonstrating how the society views gender roles and
displaying expected behaviors and roles that boys or girls should take on in life, textbooks
become powerful tools in shaping the student’s perception of themselves, their ambitions and

goals.

UNESCO’s Report stated that in 2017 most textbook writers were male, and that they have to
overcome their own “personal familial, social and religious influence” (p. 41), and have to be
trained, so they could create materials without gender stereotypes. Guidelines on Gender-
Neutral Language (UNESCO, 1999) presented some alternatives to use instead of gender-
specific language, such as alternatives for the word man and other terms which promote gender-
specific way of communication. Guidelines for Gender-Fair Use of Language (Women in
Literacy and Life Assembly, 2002) gave another suggestion on the topic, which is using
inclusionary forms instead of exclusionary ones. It presented examples of using gender-neutral
language, for example “Papers should be handed in promptly instead of Each student should
hand in his paper promptly” and “Does each student have their book? instead of Does each
student have his book?” (p. 2, 3). These guidelines can be used by textbook writers in preparing
their content, so they can avoid stereotypes in language and use gender-neutral language. That

would bring them much closer to eliminating gender bias in textbooks altogether.



Since textbooks are a mode of communication and they communicate what is happening in the
world and in our society, they can be used to send a positive message. It is extremely important
to change the way parents, teachers, textbook writers and society as a whole see women, so that
children can be influenced in a better way. They learn through observing and modeling, so they
will copy the stereotypes that are being manifested in their surroundings. Albert Bandura (1971)
said that some of the ways in which children can receive our influences are through physical
demonstrations, pictorial representations or verbal descriptions. They can also pick up on our
unintentionally displayed stereotypical behaviors and thinking, which stem from our implicit
stereotypes, because we can manifest this type of behavior through our inner bias without
realizing it. Besides family and teachers, one of the biggest influences on children are textbooks
in school. They offer a large amount of content to children, both text and visual parts. Children’s
beliefs and opinions can be changed and influenced by textbooks used in schools (Arikan,
2005). That is why textbooks should be used to teach children that gender does not and should
not play a role in what they can achieve in life. They need to believe that, no matter their gender,
they can achieve something if they want to and if they are interested, and that no profession or
job is off limits just because they are a girl or a boy. We use them to build girls’ confidence so
they can achieve their potential. By changing the opinions of children, we can start changing
the opinion of the whole society, by bringing up a generation that does not believe in gender

stereotypes.

4.1 ESL textbooks

Textbooks are used as main tools of teaching a foreign language to children. They are not only
the instrument of presenting the language itself, but they also give the students a glance into
another culture, with all its values, the way they think and the way they act in different
situations. They present a whole mindset, including “ideas and attitudes of a society” (Gouvias
and Alexopoulos, 2016, p. 1). Fairclough (2001) suggested that the role of language is “more
significant” than it used to be (p. 6). For that reason, ELT textbooks should not contain any
gender bias or stereotypes, because they can heavily influence children’s minds, way of

thinking and sense of self-worth based solely on their gender.

Since English is spread and taught globally, and English textbooks are used by different age
groups around the world — having potential to impact students, gender representation in those

books has become an important research topic. Hartman and Judd’s study Sexism and TESOL
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Materials (1987) was one of the first studies that dealt with sexist language in ELT textbooks,
and since then there have been many studies researching this topic. Most of them came to the
same conclusion — that there was a huge presence of “gender-exclusive language, male
dominance and stereotyped gender roles in both western and locally produced printed ELT
materials” (Demir and Yavuz, 2017). The authors concluded that women are not portrayed as
equals to men, they are not given as much voice or presence, the professions in which they are
shown are mostly nurturing ones, and they are generally shown as being the weaker gender.
Amini and Birjandi (2012) warned that this type of gender representation can “influence
females’ behavior in such a way as to restrict their social, behavioral, and linguistic roles. “(p.
135). It is also possible for them to experience “feelings of exclusion, devaluation, alienation
and lowered-expectations” (Gharbavi & Mousavi, 2012, p.42). The fact that females are
underrepresented can also negatively affect their ability to understand the language and culture
in the textbooks (Rifkin, 1998). The way of gender representation that is present in the
textbooks has consequences on both female and male students. Sadker and Sadker (2001)
warned that society presents boys as “active, independent and aggressive”, and molds them into
those roles, but since that behavior does not match with school rules and expectations, it puts
them into conflict with different things that are expected of them. They are more likely to have
emotional problems, anxiety and problems with drug and alcohol abuse. They are also less
likely to be close friends with one another, because they are taught not to be close to their own
sex in a way that would contain emotions (p. 131). All of this leads to behavior problems,
emotional problems, substance abuse, and even relationship or domestic abuse. Aydinoglu
(2014) warned that young children “can easily be imposed beliefs and values” because for them,
what they read in their textbooks is “unquestionably true”. This can be the cause of girls feeling
“less important” or losing their self-esteem. They may let the views which society forces on us
determine their position in said society and even adapt the kind of behavior that seems expected
of them. That is why it is extremely important to avoid any gender discrimination in textbooks
(p. 238). Peterson and Lach (1990) also studied this problem, and pointed out that gender
stereotypes have a considerable effect on children, their behavior, and their perception of other
people’s behavior: “gender stereotypes affect not only self-concept, potential for achievement
and perceptions of others, but a variety of dimensions of cognitive performance as well” (p.

194).



While Yilmaz (2012) concluded that English textbooks were in fact biased against women,
there is also a significant improvement in the last editions, which again proves that the authors

are becoming more aware of the problem, and are working on finding better solutions.

5. The role of teachers in promoting gender equality

While textbooks are crucial in conveying knowledge, a big role in this process is the one of
teachers. As the ones who help interpret that knowledge in the classroom and decide how they
will present it, they get to navigate and influence the process of transmitting knowledge to
students. McGregor (2004) explained this by saying that texts, which contain and exhibit power
relations, but also worldviews, opinions, norms and beliefs which are being transmitted through
them, are studied by the learners and then interpreted according to sets of values and behaviors
that are socially learned. Teachers have the role of helping students shape the knowledge and
information they receive, but that is a process they do in accordance to their own beliefs and
accepted behaviors, in that way undeniably influencing the minds of their students. For gender
bias to be removed from the learning process, it is crucial for teachers to teach in a way that

supports gender equity.

Luke (1997) mentioned studies from the UK, the USA and Australia which dealt with classroom
talk and how it can “shape and reshape what will count as knowledge, subjectivity, legitimate
social relations and textual practices”. The classroom is a place where textbooks are read, but
also interpreted and reshaped under the teacher’s lead. Johannson and Malmsjo (2009) believe
that teachers should be aware of any gender bias in their classroom and adjust their teaching
according to it, because if they are unaware the teachers may “inadvertently limit the speaking
practice opportunities for the under-represented gender as well as fail in fulfilling curriculum
requirements of providing equal rights for all students” (p. 7). They warned that many teachers
believe that working by a textbook means working in accordance with the curriculum, but that
is often not the case as textbooks do not necessarily meet all the norms set by the curriculum.
For that reason it is important that teachers question the textbooks and adapt them in their

teaching (p. 14).

Sadker and Sakder (2001) warned that gender bias in not only present in textbooks, but also in
classrooms in the way teachers teach. Even though textbooks are an important factor, teachers

are even more crucial for this process of conveying knowledge, because they are the ones who



decide how this knowledge is going to be presented. The authors believe that the bias in the
textbooks affects teachers, and consequently through them also students, their opinions, choices
and opportunities (p. 125). Bailey, Scantlebury and Letts (1997) suggested that gender
discrimination is around us, affecting us, but we are often not aware of it. They used the term
“gender blindness” to describe a phenomenon that influences society in every way, including
teachers and the way they teach. They insisted that “prospective teachers must consider how
subtle and pervasive attitudes toward gender blindness may affect their classroom practices”
(p. 29). Sadker and Sadker (2001) reflected on their previous research (1994) in which they
emphasized that this problem is common and widespread, and call it “a syntax of sexism so

elusive that most teachers and students were completely unaware of its influence” (p. 125).

According to Lee (2014) it is up to the teachers how they will represent the content to their
students. They can ignore gender stereotypes in the textbooks or even extend them. She believes
that teachers should be sensitive to gender issues and educated on how to deal with them, since
they are the ones who control which knowledge from the textbooks will be transmitted to
students. In addition, she pointed out that the teachers with heightened gender awareness may
be “more ready to notice the inadequacies of their classroom materials in terms of gender parity,

and find ways to address the problems” (p. 373).

Lahelma (2011) concluded that the education system has a big role in making girls feel equal
to boys, and in encouraging them to pursue any career or interest they want. However, an
important aspect of fulfilling that role is avoiding gender stereotypes both in textbooks and in
classrooms. Also, during their education, teachers must be made aware of the role they play in
interpreting the textbooks and the fact that they are not neutral in that process. To the contrary,
they are the ones who shape the curriculum and pass it on to their students. They should be
equipped with pedagogical knowledge which will help them develop a critical view of
textbooks and make them capable of analyzing and questioning the knowledge being
transmitted by the textbooks and of changing and adapting it where needed. Sunderland (2000)
agreed with critical pedagogy having an important role in dealing with gender bias in the
classroom, as it helps teachers become aware of the issues, but can also involve students in the

“critique of practices at all levels” (p. 213).

Sunderland (2000) presented some ideas on how to deal with these issues, and they include
classroom discussions of traditional roles and stereotypes which can be found in the textbooks,

avoiding texts which display this, or reversing gender roles in the classroom when dealing with



a text which displays subordination or other types of bias, and also educating both young

women and men on the issue (p. 213).

6. Approaches to textbook analysis

Textbooks are instruments for transmitting different types of material and knowledge, which
can shape minds and views, change or create opinions and dictate the way children learn and
receive information. Textbook analysis is used for examining textbooks and the representation

of people, cultures, places, language and knowledge being transmitted through them.

Weninger (2018) explained that textbooks nowadays are full of material that usually follows
popular culture and trends in society. There are plenty of pictures and content about fashion,
food, famous people, music, movies and TV shows. Through all of this they become identifiable
to students, and therefore their role is even bigger. All of the themes covered in a particular
textbook, characters, visuals, activities and language are a tool through which readers receive
certain attitudes, beliefs and knowledge. They present a certain worldview to students and pass
onto them values and principles. Because of their role in teaching, textbooks became the focus
of a large number of studies. According to Weninger (2018), there are two main types of inquiry
in linguistic research of textbooks. Materials evaluation, the first of the two, sees textbooks as
pedagogic tools and materials for learning, and evaluates their methodological aspects and
linguistic content. The second one investigates meanings transmitted through textbooks, both
through their content and design. In this line of research textbooks are seen as cultural device
and they are evaluated in a cultural way because they contain meaning of the world around us,
of people, languages and cultures, and the way students convey that meaning shapes the way

they study, the way they experience the world and the way they socialize.

Weninger (2018) also mentioned two interdisciplinary theories which influenced studies of
textbook analysis — the first one being critical curriculum theory in education, largely influenced
by Apple, and the other one critical discourse studies, whose representative is Fairclough. Apple
(2019), as a representative of the first approach, considered textbooks to be mechanisms of
social control. He focused on topics of who decides which knowledge will be presented and
taught to students, and why it is organized and presented to them in a certain way. He connected
the particular knowledge taught in schools to social, economic and political power, putting

curriculum and ideology in relation to one another. According to this theory, those who have
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said power decide which practices and meanings will be transmitted to students. They decide
on the “truth” which is presented, they shape the view of the world, the beliefs and values that
students eventually acquire. Through this it is possible for them to marginalize certain groups
and the representation of their knowledge, success, culture and values. Looking at this theory,
we can certainly conclude that school creates people, and those who decide which knowledge
will be conveyed are the ones that indirectly shape them. This approach is important in gender
research because it poses the question of who decides what kind of knowledge will be presented
in the textbooks, considering that gender bias is often represented through that knowledge. This
approach deals with those responsible for introducing that knowledge, along with all of the bias

it contains, to students through textbooks.

Fairclough (2001) is a representative of critical discourse studies theory, which also focuses on
ideology. He pointed out that a text contains ideological meanings. He analyzed linguistic and
visual parts of textbooks, and through it the worldview that is actually being represented. He
believes that ideology and language are closely connected, since language is one of social
behaviors that we exhibit most often (p. 2), and he believes that it is a medium of social control
(p. 3). Some of the things that can be analyzed are vocabulary, grammar, punctuation, types of
speech, visuals, directness/indirectness of expression (p. 109). All of these components hide
meanings that are transmitted to students through textbooks, so this type of analysis wants to
discern the connection between power and ideology in discourse. Language and discourse are
an important factor in the implementation of gender bias, which is in itself a matter of power.
Gouvias and Alexopoulos (2016) claim that they reflect “the power relations between genders”
(p. 2). They are means through which gender stereotypes can be conveyed and implemented.
For that reason, it is important to review them critically, which Fairclough advocates in this
theory. Gouvias and Alexopoulos (2016) claim that language is “a crucial point of appearance
and realization” (p. 2) of our ideologies, including gender bias, therefore it is crucial to analyze

language in an effort to establish gender equity.

Textbook analysis is a broad field, and it is based on many different theories. I have decided to
focus on Weninger and Kiss’s (2015) distinction of methods. They identify three main
methodological approaches: content analysis, critical discourse analysis and multimodal
analysis. These are different, but complementary approaches which can be used to analyze

linguistic and visual content (p. 5), and will be explained in more detail in another chapter.
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7. ESL textbook research

There has been much research concerned with the analysis of ESL textbooks all over the world.
The role of textbooks in not just to teach the language, but also to introduce students to a
different culture, a different worldview, set of beliefs and values, habits and rituals. By bringing
forward another culture, textbooks also include the stereotypes and perceptions that can be a
part of it. While some of them are plain and obvious, others can be hidden behind meanings of
texts and visuals, which is why there is so much research revolving around this topic. The focus
of the research is mostly on different social and cultural themes and issues which are connected
to the process of acquiring a language. Some of them are the representation of gender roles and
gender stereotypes, the representation of sexual minorities, the representation of ethnic, racial
and national groups, and the representation of different cultures (Weninger, 2018). All of these
topics, from gender roles to ideologies and cultures, can affect and shape the learning process
and therefore are an important aspect of creating a specific worldview in the minds of the

students.

A considerable amount of research is concerned with gender. Different authors deal with
stereotypes in ESL textbooks and how gender and gender roles are represented in them. Most
of the results come to similar conclusions — women are underrepresented, they appear in a
smaller range of social roles (usually domestic ones), they are not as prominent in visual
representation, they take a more subordinate role in discourse, they are described using different
adjectives than men (Aydinoglu, 2014, Barton. 2012, Dahmardeh and Kim, 2019, Islam and
Asadullah, 2018, Lee, 2014, Foroutan, 2012, Zlotnich, 2018).

Research on textbooks often arrived at disappointing conclusions considering the representation
of men and women: “Women, often unnamed, are trapped in the domestic sphere and display
coquetry, frailty, emotionality and dependence. Men embody moral and physical strength,
authority and independence” (Brugeilles and Cromer, 2009, p. 28). Also, women are often
associated with shopping, child nurturing, and family and house duties, and often shown in
stereotypical positions and roles, being mothers and housewives (Mustapha and Mills, 2015).
There is a noticeable difference in the display of genders in textbooks as men in the books are
shown mostly in their work spheres, as strong, independent, smart and successful, and women
are shown in their domestic roles. This way, there is not enough role models given to young
women, which sends a message that their academic performance is not as important as their

family and domestic lives.
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Sexism is not as blatant and head-on as it used to be before. Some older research shows more
obvious cases of gender discrimination and stereotyping. Hellinger (1980) analyzed English
textbooks in Germany and came to a conclusion that they represent a patriarchal society which
does not contribute to the equal treatment of women and men. The textbooks he analyzed were
for children aged 15 and 16, and he warned that language teaching includes “not only linguistic
proficiency, but also the development of particular social behavior patterns and attitudes™ (p.
274) which is why textbooks should be completely void of sexism. According to his research,
women were underrepresented, only briefly mentioned in texts in which men had main roles,
subordinate to men in discourse who are in positions of power and not given roles connected to
“responsibility, self-confidence, creativity and economic independence” (p. 268). Their identity
was defined through their relationship with a man, not their personalities, aspirations, values
and skills. Hartman and Judd’s research (1978) showed that “women are often less visible than
men, are often the butt of many jokes and are often placed in stereotypical roles and assigned
stereotypical emotional reactions” (p. 383). Porreca (1984) did a quantitative study in the USA
by looking at texts and illustrations in 15 most popular ESL textbooks, and came to the similar
conclusions: “five years after the Hartman and Judd study, sexism continues to flourish in ESL
materials” (p. 718). Gender bias was found in male firstness, underrepresentation of women
and their traditional representation in social and occupational roles, and in stereotypical
language (nouns and adjectives). The author warned that this may have serious consequences,
especially on younger students who do not have any basis for questioning what they see in

textbooks, so they generally trust the printed word (p. 723).

To investigate if more recent research had any different findings, I looked into authors

conducting similar studies in different countries in the more recent years.

A study by Dahmardeh and Kim (2019) called “Is sexism still alive?”” was conducted in Iran,
and came to the conclusion that there was much imbalance and stereotyping present. The
authors stated that the textbooks analyzed did not represent a realistic or a fair portrayal of
gender roles (p. 8). They also emphasized that through gender-biased language children’s
awareness of their own roles in society, based on their gender, is shaped. Foroutan (2012)
presented another study from Iran which agrees with the one by Dahmardeh and Kim, since the
author found gender bias in terms of male dominance and firstness, and noticed that male
dominance had become higher with the level of education, but it was also concluded that, in

terms of language, ESL textbooks were starting to be more oriented towards gender-equity.
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Barton (2012) researched ESL textbooks in Uganda and the results showed that not much had
been done there for women and the way they were represented. The author discussed the
stereotypes found in the textbooks, some of them being underrepresentation of women in both
text and illustrations, traditional roles, male-oriented stories, a dichotomy between the interests
of men and women and the negative portrayal of women’s emotional state. Stevenson and
Zlotnich (2018) added that most women were portrayed in relation to food, fashion or

entertainment.

GEM Report (2020) brought up many examples of research done, especially in underdeveloped
countries. In Afghanistan, there were almost no women in textbooks 20 years ago. While the
situation is better today, women are still shown in traditional, domestic roles. In Iran the pictures
that show women were usually tied to family values, not shown as working women except
maybe in education. In Malaysia, the textbooks advised girls to be humble and timid, more
passive than men, presenting the expectations their society had for them. Research conducted
in The Republic of Korea showed that even animals were used to display gender stereotypes,
as smaller and weaker animals were shown as female, while big, dangerous and strong animals
were shown as male. Chile, Italy and Spain are some of the countries that do not represent
women enough in school textbooks, and usually show them in relation to domestic or
stereotypical roles. Similar problems are seen in Morocco, Uganda and Turkey, with women
being depicted much less than men, and gender discrimination being strong in those
representations. Some countries are fighting to get this issue under control. For example,
Hungary and India put their textbooks under revision in the last years, with the goal to remove
stereotypes and discrimination, and raise awareness of the need for gender equality. Ethiopian
government tried to deal with gender inequality in textbooks by education, programmes and
reforms. Institutions funded research, training and professional development. Still, same
problems remain. Women do not participate in the making of materials, and the representation
of men and women is biased and very stereotypical. Men are depicted as “powerful, assertive
and intelligent leaders, doctors, engineers and politicians”, while women get to be seen as
“weak, passive and submissive and are mostly depicted in domestic, caregiving and supportive

roles” (GEM Report 2020, p. 41).

Aydioglu (2014) brought together other authors in his study, and once again put forward a
problem of gender bias in English textbooks in Turkey. One of the things he mentioned was the
fact that different adjectives were used to describe men and women. When it came to women,

it was mostly their appearance that was mentioned, along with “adjectives with negative
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connotations”, while the ones describing men were stronger and more complimentary.
Soylemez (2011) agreed, saying that women’s intellect is often described by the adjective
“intelligent”, while men are described as “brilliant, bright, clever and genius” (p. 750). The
textbooks that Aydinoglu (2014) analyzed made a distinction between genders in favor of men
in many areas: the times they were depicted, the amount of talk, occupations, domestic roles,
social roles, and the way they were described (p. 234). He found that males appeared more
frequently than females in ESL textbooks, with females often being placed indoors, while males
were placed outdoors doing different activities and jobs. There were some differences in the
analyzed textbooks, so the author concluded that one of them was “dangerously full of gender
bias” (p. 238), and the other one had tried to avoid stereotypes. This shows that there is
improvement in some of the English textbooks and that the authors and publishers are aware of
the problem of gender bias in the books and are working on solving it. But even though explicit
discrimination was not present in these books, the author warned that there was still plenty of
implicit discrimination (p. 237). He warned that children of that age (first and second grade)
were being introduced to a foreign language for the first time in school by these textbooks, and
that it is important what kind of message they receive from them. There are other studies with
similar, more positive findings. Lee (2016) conducted a study in Japan and came to a conclusion
that, even though Japan is a society that puts women in a subordinate position to men, some of
the textbooks analyzed took a step in the right direction. There was more gender inclusive
vocabulary used, together with neutral address titles for women and adjectives such as
courageous, talented and proud. Another Lee’s study (2014), this one from Hong Kong looked
into three categories: gender stereotyping, quantitative imbalance and male firstness. The author
concluded that the appearance of female characters was increased compared to previous
research, same as the proportion of female pronouns used. While men still had higher visual
representation, women were represented more than they used to be in previous research. There
was an equal representation shown in domestic roles, but still no significant difference in
portrayal of women in social and occupational roles. Another study from Hong Kong (Yang,
2016) conducted a visual analysis of women and men in illustrations. The results have shown
that, even though women were mostly portrayed with long hair and men with short, gender
stereotyping was not that prominent, which could be seen in the lack of typical stereotypes such
as women wearing pink and dresses and men wearing blue — the colors usually connected to
genders. Jones, Kitetu and Sunderland (1997) analyzed discourse in ESL textbooks in the UK
and they pointed out that an equal number of males and females was represented in the analyzed

textbooks and that a relatively progressive picture of female characters was shown (p. 447).
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Also, there were small gender differences, and social and occupational roles were fairly
distributed. Rifkin (1998) analyzed ESL textbooks in Russia and concluded that they were
“more equitable in their representation of males and females” (p. 227) than the textbooks made
before 1990s used to be. A study from Sweden (Johansson and Malmsjo, 2009) noted that there
were more female-dominated dialogues. Out of four textbook series, the two published earlier
over-represented men, while the ones that were published later over-represented women.
Another positive result came from Demir and Yavuz’s study from 2017, which researched the
Yes You Can ESL coursebook series for high school in Turkey. They concluded that in this
textbook series male and females were presented as equals in terms of “visibility in the
illustrations, distribution of domestic roles, household and out-of-home responsibilities,
assignment of activities and sports, participation in conversations and text writings, primeness
in conversation initiation and text mention, and gender focus in writings” (p. 118). There were
some negative aspects, too, but it is mostly a step in the right direction. The authors view it as
“an exemplary path-breaking coursebook series” (p. 118). This proves that we can move
towards gender equality in textbooks if we focus on the problem and try to solve it, instead of
overlooking it, and if the authors are educated on the subject. We should strive to achieve gender
equality in textbooks in terms of representation of men and women in household, family life

and work life and in gender-inclusive language.

When we look at these studies we can conclude that a lot has been done in the past years in the
field of gender representation in textbooks — but mostly in more developed countries. Authors
from the UK, the USA, Sweden or Hong Kong bring forward research which proves that, while
the existence of gender awareness does still vary in different textbooks, it is evident that many
countries and authors have recognized the need to deal with gender inequality. Some forms of
gender bias still exist, and stereotypes are more prominent in some textbooks, but in others
gender bias is not as direct and blatant as it used to be. Lee (2009) concluded that many
contemporary authors use different strategies to avoid gender inequality in textbooks, but that

there is much room for improvement, because gender stereotyping can still be found.

On the other hand, authors from less developed or Third World Countries report that not much
has been done in this area, and that gender stereotyping is still largely present and obvious in

ESL textbooks in those countries.
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7.1 ESL textbook research in Croatia and neighboring countries

There is not much research available in Croatia on this topic. A study which partly deals with
gender, Representations of culture, social class, race and gender in English language textbooks
analyzed 9 ESL textbooks and came to the conclusion that women are underrepresented. Also,
it was noted that men are shown in connection to work and occupations much more than women
(66,8% for men, and 27.2% for women). The author also noticed how textbooks show women
in traditional roles in illustrations, often being shown in nurturing or domestic roles. Another
issued mentioned in this study is presenting young women as being unhappy with the way they
look and being obsessed with diets and exercise, which sends a wrong and often dangerous
message to female students. The author also mentioned famous men and their contributions
being mentioned far more than those of women. She concluded that many stereotypes are
present, but some authors had recognized the issues and started to deal with them by either

changing the narrative, or discussing the topic itself (Blazevi¢, 2021).

Other research in Croatia that deals with gender bias can be found, but none of the authors
analyze ESL textbooks. Kolega, Ramljak and Belamari¢ (2011) analyzed the representation of
occupations in connection to women and men in children’s books. They concluded that the
representation of women is unrealistic and that they are underrepresented. In addition to that,
they noticed that men are perceived as more interesting and more important than women.
Baranovi¢ (2011) analyzed gender inequality in education, especially gender stereotypes,
unequal gender roles in discourse and the role of teachers. She implies that the fact that there is
not much research done in Croatia on this topic goes on to show how much of an issue it really
is. The same topic was analyzed in a study by Blazi¢ (2016) who concluded that women were
underrepresented and found stereotypes in depiction of female and male personalities and
professional and occupational roles. However, she concluded that progress is visible when
compared to textbooks from earlier years. Knezevi¢ (2012) studied gender roles in history
textbooks, and came to the conclusion that only a small number of textbooks represented
women in a non-stereotypical way, while some of them were extremely biased against women.
Nikoli¢ (2017) conducted a study of gender equality in science textbooks, and concluded that
women were underrepresented, especially when mentioning real-life people and their
accomplishments. She also noticed stereotypes in the representation of occupational and

domestic roles.

17



Some research on this or similar topics can be found in other countries in this area. Jankovi¢,
Tomovi¢ and Gledi¢ (2017) dealt with the representation of culture in ESL textbooks in Serbia,
as one of the main aspects of English textbooks as they transfer not only the knowledge of
language but also the culture behind it. PeSikan and Marinkovi¢ (2006) compared the
representation of women and men in the illustrations of first grade textbooks. They concluded
that boys and girls were equally represented, but that there were still some issues, such as boys
appearing in a larger number of activities or girls being “presented in a romantic way” (p. 400).
When it comes to the representation of women and men, women were underrepresented, but
they were not shown in as many traditional roles, even though the list of male professions was

much richer.

8. The study

8.1 Aim

As Van Dijk emphasized, the first step in the critical discourse analysis is to explain the aim of
the research and the researcher’s point of view, perspectives and principles (1993). The aim of
this study was to compare how women and men are represented in three contemporary Croatian
ESL textbooks for elementary and high school students. According to Mayring (2014), the first
step of discourse analysis in a qualitatively oriented study is to define a “concrete research
question” (p. 10). The main research question in this study was “Are gender stereotypes present
in the representation of women in ESL textbooks in Croatia?”. As already concluded, textbooks
can easily shape what students know and how they think about others (Pingel, 2010). In this

paper the focus was on how gender is conveyed in ESL textbooks.

8.2 Method

The topic of gender bias in ESL textbooks has been covered in many studies and analyzed using
different methods. Many authors used content analysis, which “involves identifying units for
analysis in a well-defined textual sample, coding those units based on a priori criteria
established by the researcher, then reducing the data by quantifying the results and finally
making inferences about the significance of the results” (Weninger, 2018, p. 4) One of the steps

of content analysis is deciding on categories the study will focus on, and then coding the texts
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according to those categories. For Hellinger (1980) they were “exclusion of women”,
“subordination”, “distortion” and “degradation”. A few years after Hellinger’s research,
Porreca (1984) did a similar one. She studied gender bias through the categories of “omission”,
“firstness”, “occupational visibility in text and illustrations”, “nouns”, “masculine generic
constructions”, and “adjectives” (p. 705). For Lee those categories were “the ratio of female to

9 ¢

male appearances”, “the depiction of men and women in domestic and familial roles” and “male

2 ¢

firstness” in her 2014 study (p. 361), “the ratio of female-to-male appearances”, “gender-neutral

29 ¢¢ 29 <¢

and gender-marked constructions”, “adjectives”, “address titles” and “the order of appearance”

29 ¢

in her 2016 study (p. 6) and “ratio of female to male characters”, “portrayal of women and men

2 ¢C 2 ¢C

in social settings”, “portrayal of women and men in domestic roles”, “visual representation of

2 13

men and women”, “generic constructions used” and “firstness” in her 2009 study (p. 358).
Foroutan (2012) studied “names”, “images”, “pronouns” and “keywords” (p. 778). Dahmardeh
and Kim’s (2019) chosen categories were “names”, “familial and occupational roles”, “the
frequency of appearance” and “images” (p. 3). Johannson and Malmsjo (2019) studied
discourse in ESL textbooks, and their categories were “initiating a dialogue”, “turns taken”,
“number of characters” and “number of words” (p. 23). All these studies have in common the
fact that the approach they have used was quantitative in its nature. They presented their results
through ratios and percentages, using tables and numbers. This quantitative approach is what
differentiates content analysis from critical discourse analysis, which is the other type of
analysis used in these studies. Content analysis is used to study diverse forms of human
communication. Krippendorff (2004) remarked that it is one of the most important research
techniques. It analyzes texts in contexts, paying attention to meanings. According to him, it is
“a research technique for making replicable and valid inferences from texts (or other
meaningful matter) to the contexts of their use” (p. 18). Krippendorff offered a conceptual
framework which insures replicability and validity in this type of analysis. The framework
consists of a research question, a context in which the analyst makes sense of the text, an
analytical construct that explains the context, conclusions that are made from analyzing the text
and the validation of evidence (p. 30). In this type of analysis, it is important to put the text into
the context and the reality it represents. Then, the data must be unitized and coded. Authors
usually develop analytic categories, either from their own interest, or from previous research,
and then code the texts according to those categories. Content analysis is mostly interested in
frequencies, but it also includes a quantitative type of research. CDA, on the other hand, studies

the representations of power, social change and inequality. Its starting point is usually a social

issue or a problem which is then analyzed, and this problem is what motivates the research in
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the first place. In CDA, language is considered to be a tool in creating social reality (Fairclough,
2001), and it is analyzed in that context. Weninger and Kiss (2015) explained that CDA is more
concerned with socio-political issues than with linguistic interests, and for that reason there is
a variety of data and analytic categories in this type of analysis, since every author tailors them
to their own needs and data (p. 10). They also warned that, despite this being the case, CDA
should be more systematized, with “commentary on the procedures of data analysis to establish
how texts were sampled, how theoretical concepts were operationalized and how categories
were derived” (p. 12). McGregor (2004) explained that critical discourse analysis allows us to
take a step from experiencing language as abstract to realizing that words have meaning in a
particular historical, social, and political condition. Luke (1997) added to that by saying that it
analyses the relationship between social relations, power and knowledge, and discourse in
communities and schools. Van Dijk put the emphasis on dealing with the “discourse dimensions
of power abuse and the injustice and inequality that result from it (1993, p. 252). According to
him, this method brings together “text, talk, social cognition, power, society and culture” (p.
253) and the relationship between them. Discourse in this sense means talk, text and media
which dictate and influence our knowledge and the ways in which we experience the world

(Mullet, 2018).

Both of these types of analysis are essentially critical in their nature, but critical discourse
analysis uses a more qualitative approach. Malterud (2012) emphasizes the nature of qualitative
research methods, in which “knowledge is developed by interpreting and summarizing the
organized empirical data” (p. 795). Barton (2012) used both methods in her research — she
coded the data using predetermined categories, which is one of the steps of content analysis,
and introduced her results in tables through numbers. Nevertheless, she also used critical
discourse analysis to do a deeper analysis of these categories, give examples from the textbooks,
and present the results in relation to the context of her thesis and the social problem presented.
When it comes to categories of gender bias, Saker and Sadker (2001) introduced seven forms
of bias which are: invisibility, linguistic bias, stereotyping, imbalance, unreality, fragmentation
and cosmetic bias (p. 135-137). All of these categories cover the study of gender bias from

different angles and perspectives, depending on what the authors wanted to focus on.

Mayring (2014) insisted that the crucial part of content analysis is to establish a “concrete
procedural model of analysis” (p. 39), since the method has to be fitted to a particular study.
The research procedure in this thesis is similar to the one Barton (2012) used, with the

combination of content analysis and critical discourse analysis. Firstly, critical discourse
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analysis requires analysts to select a discourse “related to injustice or inequality in society”
(Mullet, 2018, p. 8), which in this case is the issue of gender inequality in ESL textbooks. Then,
content and historical background must be examined (Weninger, Kiss, 2015, p. 11), along with
the existing research on the subject (Mayring, 2014, p. 82), which was done in the previous
chapters. After that, data for the research must be selected. Critical discourse analysis deals
with existing texts (Mullet, 2018, p. 8), in this case the chosen ESL textbooks. Critical discourse
analysis uses another method of choice to identify major themes and subthemes under which
the categories are chosen and the text is coded (Mullet, 2018, p. 9). For this study, content
analysis was used to determine categories which were then used for coding the texts. Research
questions were shaped under every category according to critical discourse analysis — they focus
on “socio-political concerns” (Weninger, Kiss, 2015, p. 10). Even though this thesis uses
qualitative approach, the quantitative segment of content analysis was used to introduce some
basic numbers to present the situation in the textbooks before it goes beyond the numerical
representation by being analyzed more deeply using critical discourse analysis, which focuses
on the social aspects of communication, in this case text and pictures. CDA allows us to analyze
which strategies, and discourse and text structures, are used by those in power to exhibit the

said power, and in what way they influence their audience (Van Dijk, 1993).

Mayring (2014) advocated for content analysis to not be represented as a quantitative or
qualitative method, but as a mixed approach (p. 6). Following his logic, the “assignment of
categories to text as qualitative step, working through many text passages and analysis of
frequencies of categories as quantitative step”, and then the analysis of texts and images through
CDA, was used in this research (p. 10). He also mentions linguistics as the main discipline
covering the area of discourse. The areas that he mentions, that are of importance for this thesis,

are construction of the texts, the meanings, and the relations the text has with the users (p. 31).

Critical discourse analysis is the method that challenges “the exercise of social power” which
can result in social inequality, including “political, cultural, class, ethnic, racial” and in this
case, gender inequality (Van Dijk, 1993, p. 249, 250). In the third article of the Constitution of
the Republic of Croatia, it is stated that gender equality and equity are one of the things
considered to be of the highest value of the constitutional order and the basis for the
interpretation of the Constitution (1990). The critical discourse analysis deals with the abuse of
power when it comes to principles of equality like this one, which is supposed to be guaranteed
by the Constitution. This equity that is supposed to be practiced in all areas of life, should also

be present in the textbooks that students consult daily in their studies, and rely upon when
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learning about their society and other cultures. Many positive values and beliefs can be
transferred to them this way, and that is extremely important because, as it is already stated in
this paper, the representation of women in textbooks can affect the view young women have of

themselves, the type of career they choose and the goals they aspire to reach.

In the use of the critical discourse analysis conclusions are made and the text is coded taking
into account both the material and the contextual knowledge behind it. The question posed is
how do the properties of the material play a role in the reproduction of inequality (Van Dijk,
1993). According to those principles, text and pictures in this study were both analyzed using a
qualitative approach, taking into account the concepts of gender representation and social
representation, which is the basic principle of critical discourse analysis. It starts from
determining a social problem, or a marginalization of a group, and then strives to “explicate
and understand the role of discourse in creating, maintaining, or potentially changing unequal

and hegemonic power relations” (Weninger, Kiss, 2015, p. 10).

In accordance with the aim of this study, which is the comparison of the representation of
women and men, it was analyzed how masculine and feminine roles were constructed in the
selected textbooks. Specifically, that means that this thesis tried to analyze whether there were
any gender stereotypes and gender-biased components in the books, and if yes, how they were
depicted. The representation of women in ESL textbooks was critically examined in this study.
Nicholls (2003) says that critical analysis is “used to identify and expose textbook portrayals

that perpetuate unequal social relations in society” (p. 14).

Attention was put on both text and illustrations, because both are important and often connected.
When it comes to written parts, textbooks can have texts and exercises. Usually, the characters
that are depicted in the “text part” are more notable, and therefore more important in the
analysis. Images are also important as they are seen as a form of communication, too. They
convey meaning, and play a role by shaping the student’s views of the world around them
(Mustapha and Mills, 2015). Fairclough (2001) stresses the important role of the images, both
on their own and supporting a text, since he believes that text and images operate in a “mutually

reinforcing way that makes them very difficult to disentangle” (p. 28).

Mayring (2014) stated that the coding categories must be used “to determine the relevant
material from the texts”, which means they must be clear and explicit. For this research the

categories which were selected in advance were:

1) the representation of women and men in free-time activities
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2) real people mentioned in the textbooks, with special emphasis on the representation of

women’s contributions
3) adjectives used to describe women and men

The first thing done in the analysis was coding the text. The textbooks were read from the
beginning to the end, checking for any parts of discourse that fit into these categories, as
Mayring (2014) insists the method of content analysis requires (p. 82). Three different

textbooks were analyzed following this approach.

8.3 Research limitations

The first restriction of this study was the availability of the textbooks. I used the textbooks
which I could acquire, but I made sure to cover as wide range of learning and student’s age as

possible, and used the newest textbooks I could find.

Another problem was also connected to the availability of content. All of these textbooks have
listening exercises, which follow up on the texts and would surely show a more complete picture
of the issues analyzed. I did not have the access to those materials, so I focused merely on the

texts and exercises presented in the textbooks, without the material which is online or on CDs.

8.4 Data

In accordance with one of the stages of CDA which Mullet (2018) describes - exploring the
backgrounds of the texts (p. 8), the textbooks used for this research are presented and described

here.

The textbooks analyzed in this study were the newest that could be found, since the new editions
are usually the ones used by teachers. I have decided to analyze three textbooks, two for
elementary school and one for high school. I wanted to cover as wide range as possible with
the textbooks I had access to, so I used Right on! which is a textbook for fifth grade, Dip in 8,
a textbook for eighth grade, and Headway, a textbook that is used for teaching English to first
and second grade of high school in Croatia. Two of the textbooks were published in 2019, and
one in 2021. All the books were written b